Getting in Sync: Revamping Licensing and Preparation for Teachers in Pre-K, Kindergarten, and the Early Grades


Introduction	
The quality of teaching early in a child’s life can make a lasting impact on their performance throughout the years.  Studies on elementary schools show that teaching quality is inconsistent, especially in high poverty areas.  Kindergarteners and first graders are in a different stage and require a different teaching style than the older elementary grades.  Addressing teacher preparation programs will help address this problem.  The quality of teacher education programs must be improved and early childhood classrooms must be staffed by teachers who come from these programs.
	This report examines the current state of teacher preparation programs.  Analysis shows that they are not designed to produce teachers who can adequately teach young children and are often split into two separate groups: “birth to five” and “K-5 or K-6.”  Many teachers in the early grades come from K-5 or K-6 degree programs that lack courses on instruction of young children and do not include research on children’s development.  60% of programs do not meet professional accreditation standards or NAEYC’s standards.

Problems in Preparation and Licensure 
	State experts, researchers, faculty members, and administrators from higher education institutions from various states were interviewed.  Results show that in teacher preparation programs, there were 1) courses with little attention on developmental science, 2) admission requirements with minimal expectations, 3) limited opportunities for high-quality practical experiences, and 4) states’ week approval processes for education schools.  
In early childhood preparation policies and practices, there were 1)courses with more breadth than depth, 2) courses with little attention on how to work with families, 3) absence of training in aligning instruction in keeping with prek-3rd strategies, 4) uneven credentials among early childhood faculty and inconsistent program quality, 5) licensure structures and hiring practices that encourage teachers to pursue broad degrees and forgo more specialized training, 6) states’ weak and confusing professional standards for teachers, 7) policies that do little to foster and support alternative certification models that are connected to schools, offer more practical experience, and attract more career-changers, and 8) obstacles for students transferring from a community college to a university early childhood preparation program.

Promising Practices
Among the more promising practices, there was 1) an immersion-style preparation program at the Arizona State University where content, pedagogy, and practical experience are closely linked, 2) a state (New Jersey) that requires prospective teachers to add a liberal arts major to their early childhood education major to enhance their background knowledge in a specific content area, 3) a state (Pennsylvania) that has eliminated the overly broad elementary education license, and in its place created an early childhood license and a middle childhood license with an overlap only in the fourth grade, 4) education schools (like Florida State University) that expect more from their applicants, where admission decisions are based on SAT scores, a higher GPA in college work, writing samples, and previous experience working with children, and 5) strong articulation agreements that easy the transfer process for community college students seeking an early childhood teaching license. 

Challenges
	Principals continue to move fourth or fifth grade teachers into the early classrooms and hire new teachers without training in developmentally appropriate practice.  Prospective teachers continue to select K-5 or K-6 degree programs in order to find more jobs with good salaries.

Recommendations
	Teacher preparation programs should 1) raise the bar on admission requirements, 2) provide more field experiences in the early grades within both early childhood and elementary preparation programs, and 3) hire faculty with experience in prek-3rd classrooms. 
 States should 1) require approved early childhood teacher preparation programs to provide multiple field experiences, 2) align standards for early childhood with national early childhood organization standards, 3) require early childhood programs to provide teaching opportunities in multiple settings, 4) separate licenses to avoid overlap, 5) provide salaries and benefits to pre-k teachers that are equal to those of elementary teachers, and 6) require articulation agreements between community college and university degree programs. 
School districts should 1) eliminate policies and practices that limit principals’ options in assigning specific teachers to classrooms. Teachers’ readiness for the assignment should take priority over seniority, 2) provide professional development to principals that includes training in early childhood, and 3) communicate with local education schools about staffing needs and potential supervisors of student teachers.
[bookmark: _GoBack]The federal government should 1) encourage high-quality alternative certification programs to include early childhood, 2) provide funding to assist transition within teacher preparation programs, and 3) fund additional research on teaching and early childhood education.
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